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Introduction
The Federation of European Storytelling (FEST) launched a survey to learn more about the
use of storytelling in teacher training and education in Europe. The survey set out to
identify existing industry needs and opportunities, as well as collect examples of good
practice. The survey results provide insight into the current state of applied storytelling in
Europe and beyond. The purpose of this report is to raise awareness of storytelling for
education as well as improve the quality of its use in education. It also provides an
overview of available resources to support the work of education and storytelling
professionals.
The survey generated 69 responses from storytellers based in multiple locations across
Europe and other parts of the globe. Storytellers from The United Kingdom contributed
26% of the responses followed by Germany and The Netherlands which made up 20% and
13% respectively. The remaining survey responses came from The Republic of Ireland,
Belgium, Poland, France, Turkey, Austria, Portugal, Lithuania, Malta, Italy, Greece,
Luxembourg, Denmark, Spain, Finland, Hungary, and India.
The wide range of responses has ensured that diverse views and examples have been
collected. This contributes towards building a greater understanding of the application of
storytelling in teacher training and education.
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Figure 1 Location of Survey Respondents

Summary
This report provides and overview of survey results collected from the FEST survey on
Applied Storytelling in Education. The survey collected 69 responses in total, in addition to
that interviews and discussions were conducted with several storytelling professionals
who provided further insight into applied storytelling in education.
The survey results were as follows:
•

Respondents were located in, The United Kingdom, Germany, The Netherlands,
The Republic of Ireland, Belgium, Poland, France, Turkey, Austria, Portugal,
Lithuania, Malta, Italy, Greece, Luxembourg, Denmark, Spain, Finland, Hungary
and India.

•

Respondents were mostly active as performers in storytelling.

•

When asked how they had been active in initial or in-service teacher training,
“Offering a Practical Storytelling Module for Teachers” was selected most often.

•

All respondents reported that storytelling should be incorporated into teacher
training.
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•

Primary and Middle school are the most common levels at which storytelling
professionals are active.

•

Respondents were in general agreement that storytelling in the classroom is useful
for motivation, memory, monitoring learning, discussing values and emotions,
mother tongue and foreign language learning, improving literacy, increasing
creativity and imagination, cultural understanding and drawing connections
between multiple subjects.

There were a several theoretical frameworks and tools used by respondents to inform their
own storytelling work. Many had developed their own approaches however, Carol Fox,
Kieran Egan, Walter Ong and Betty Rosen were commonly cited. It was mentioned that
there was a lack of literature developed to support applied storytelling in education,
particularly for older learners (over the age of 12). In these cases, respondents indicated
that they adapted existing resources or developed their own.
Several good practice examples were collected through research and from respondents. A
common requirement for a successful applied storytelling in education project is strong
partnerships across the education and arts sectors, buy-in from educational institutions
and ideally the incorporation of storytelling into the curriculum.

Applied Storytelling
Storytelling is described as an ancient art that forms ‘the basis of all communication,
imagination, and creativity’1. It is essential to multiple art forms and is present across
several societies, sectors, and industries. As such a valuable form of human expression, the
word ‘’storytelling’’ is used in different ways and applied to multiple contexts.
When one thinks of storytelling, spoken word, ‘Oral storytelling’ immediately comes to
mind2. Stretching back to ancient Greece and beyond, it is one of the oldest forms of
storytelling and often involves song, chants, and the reciting of poetry. Oral storytelling is
a non-mediated way to tell a story. When presenting a story in this manner, it only exists
whilst being told and cannot be repeated.
There are some basic characteristics of storytelling that can be identified3. Storytelling is
by nature interactive as it usually involves a two-interaction between the teller and the

1

FEST (2020) About Storytelling, December 2020. https://fest-network.eu/aboutstorytelling/
2
MasterClass (2020) Guide to Storytelling, December 2020.
https://www.masterclass.com/articles/a-guide-to-storytelling#4-types-of-storytelling
3
National Storytelling Network (2020) What is storytelling, December 2020.
https://storynet.org/what-is-storytelling/
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listeners. The degree of interaction will vary with context, but the most effective
storytelling will strive to create a connection between the storyteller and their audience.
Storytelling encourages the listener to imagine the story world. This differs from the
presentation of narrative to theatre or forms of communication such as film which create
an illusion that the viewer is a character or events described in a story. With traditional
oral storytelling, the story is completed within the mind of the listeners and is based on
their beliefs, understandings, and past experiences.
In his book titled, Storytelling En De Wereld4 (Storytelling and the World), Arjen Barel
defines applied storytelling as “working with storytelling and storytelling techniques to
stimulate change, both personally and socially”. He emphasises that a Common Ground is
created from unity and interactive information transmission between the narrator and
listener. Together, they use narrative structure, imagination, and the emotional domain to
arrive at this space. The processes that follow the establishment of common ground can be
employed to sustain and perpetuate change. This can be achieved through a range of
techniques including storytelling.

Survey Results
HOW ARE RESPONDENTS ACTIVE WITHIN STORYTELLING?
Survey respondents were asked to report how they were active in storytelling. The
question allowed for multiple selections and generated 241 answers. All respondents
reported that they were active within multiple contexts. ‘Storytelling as a performer’ was
the most popular selection and would entail producing and performing stories for
audiences in varying contexts. ‘Storytelling in education’ was the second most popular
choice, this is somewhat expected as the incorporation of storytelling in education has
been shown to beneficial for the knowledge transfer process. “Working within storytelling
as a trainer and organiser” were selected an equal number of times followed by
community work. “Working as ‘a trainer of storytelling techniques in different sectors”
was selected the least number of times.

4

Barel, A. (2020) Storytelling en Wereld. International Theatre & Film Books.
ISBN 9064038902, 9789064038907
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Figure 2 Area's in Which Respondents Are Active in Storytelling
STORYTELLING IN INITIAL OR IN-SERVICE TEACHER TRAINING
As shown in Figure 2, a fair number of survey respondents reported that they are active as
storytellers within the context of education and training. They were also asked to report
on the ways in which they have been active as storytellers in initial or in-service teacher
training. Multiple selections were permitted as respondents were likely to have
participated in multiple roles and contexts. “Offering a Practical Storytelling Module for
Teachers” was selected the highest number of times. This was followed by “Cooperating in
an Oral Storytelling Project” and “Offering Informal After-School Training for Teachers”
which were selected an equal number of times. Delivering training as a “Guest Speaker”
made up 15% of total selections and “Cooperating in a Digital Storytelling Project” was
selected the least.
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Figure 3 Storyteller's Active in Teacher Training
RESPONDENTS INVOLVEMENT IN INITIAL OR IN-SERVICE TEACHER TRAINING
I have taught modules and given talks/demonstrations in many teacher
training colleges and in-service trainings. I was a long-term advisor to the
National Oracy project 1987 - 1982 and pioneered many models for
teaching children to tell stories in both primary and secondary schools.
-

Survey respondent, The United Kingdom

I teach all kinds of teachers at our academy every week, occasionally
schoolteachers in workshops, occasionally storytelling trainers in master
classes. – Survey respondent, Belgium
I teach them about the importance of the message in the story and how to
translate it into audio-visual storytelling.
– Survey respondent, The Netherlands
I gave and offer several workshops (varying from a few hours "teaserworkshop" to a several-days-seminar). Until now I was either booked by
primary schools directly (then the whole staff took part in that seminar)
or by a program in Germany where several schools (primary as well as
secondary) take part in different seminars. In these seminars I had 6 to 8
teachers, each from a different school. And I also give workshops in
colleges for students who will work in schools (usually general pedagogy,
not necessary teaching).
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–

Survey respondent, Germany

I've given a lecture about oral storytelling (folktales) at a university for
future kindergarten teachers in Budapest, I have given 6 times 30 hours
courses about oral storytelling (folktales) in Romania for Hungarian
speaking teachers, I am currently involved in a 60-hour course's
organising, and I am giving 2 lectures in that education (that course is
accredited by the ministry of education in Hungary - that course is going
on since 2007). I gave 1-time lectures (1.5 hours -2 hours long) for
kindergarten teachers, museologists etc. about oral storytelling (folktales)
- the practical and about the theoretical part.
-

Survey respondent, Hungary

Storytelling in Language Training, courses for teachers, librarians, and
day-care helpers on how to Tell Stories for children based on a picture
book and how to tell the same story to different age groups and keeping
the young and older kids active during listening by switching between
different visual language modes.
Courses for assistant s in churches on how to create figures and
landscapes to support storytelling of classic stories from the Bible.
– Survey respondent, Denmark

TRAINEE TEACHERS AND STORYTELLING TRAINING
When asked whether teachers undergoing training should receive storytelling training as
part of their education, the answer was a resounding YES!
It is clear from the feedback that storytelling training should be incorporated into teacher
training. What needs to be further understood is what would be required on a practical
level. One respondent suggested that it would be important for teachers to learn how to
use both traditional and biographical stories to develop classroom content which enables
imagination and meaning making in an embodied way. This is in opposition to meaning
making in an analytical way which is the dominant mode employed in schools.
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Storytelling in education is thought of primarily as a way of supporting
literacy, drama, and creative writing (in the UK). But storytelling is also a
'way of thinking' (see Donna Harroway's writings). Some of our most
celebrated scientists, Einstein and Hawking for example repeatedly
express that what has enabled them to leap from one set of limiting
assumptions into new scientific understanding was not deductive
reasoning but imagination. Storytelling is a crucial tool in integrating
artistic and scientific 'ways of thinking'.
– Survey Respondent, The United Kingdom
Storytelling professionals are aware of the value that storytelling can potentially add to the
field of education. What appears to be required is a formalised partnership between
storytelling professionals and the academic organisations that provide teacher training.
One respondent suggested there should be an accredited Continual Professional
Development course focused on equipping educators with storytelling tools and skills.
Respondents were then asked to provide examples of what storytellers could potentially
contribute to a teacher training programme in terms of storytelling and techniques. A
suggestion that came up several times was that storytellers should play a helping role in
the teacher training process. The ways in which this could be done include, helping
teachers discover their potential by acting as a guide to storytelling and equipping them
with the core tools of its praxis so that they can explore it themselves.
Other respondents suggested that training should set out to demonstrate the diverse
range of applications for storytelling form and content. Many hold the belief that trainers
offering this type of service to teachers should ideally have classroom experience as well as
professional storytelling experience. Sessions should also be structured in an interactive
way which encourages learners to participate and try out various techniques.
Suggestions of the topics and activities that should be covered in storytelling teacher
training include:
•

Training on performance technique and audience connection and interaction.

•

Utilising film as a teaching method.

•

How to research, develop a story and select appropriate teaching material.

•

Adaptation of storytelling to different subjects including Maths, Biology, and other
sciences.

•

Structuring content into a narrative and incorporating personal stories into that
narrative.

•

Examples of good practice.

•

Ethical considerations when employing storytelling in an educational setting.

•

Mentorship for curriculum development and the set-up of storytelling project.
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•

Concrete methods to employee in the classroom and when providing training to
other teachers.

•

How to cultivate storytelling in children and encourage them to use their own
voices.

A suggested way in which these skills could potentially be transferred to current and
future teachers is through workshops which cover general as well as more specialised
subjects.

Figure 4 Storytelling Training in Teacher Training
STORYTELLING IN A CLASSROOM/SCHOOL SETTING
Respondents were asked to share which type of school settings they had been active as
storytellers in. To accommodate for the likelihood that respondents would be active across
several school levels and contexts, multiple response answers were permitted. Being active
in storytelling in a Primary School (Level 1) made up 28% of the responses. This was
followed by Middle School (Level 2), High School (Level 3) which were 24% and 20%
respectively. Respondents were also given the option of reporting whether they were
active in a school setting as part of an oral or digital storytelling project. ‘Cooperating in
an Oral Storytelling Project’ made up 18% of the total responses and ‘Cooperating in a
Digital Storytelling’ contributed 6% of responses. ‘Other’ settings included working with
street children, after school clubs and family support groups.
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Figure 5 Active in Storytelling in a School Setting
STORYTELLING IN THE CLASSROOM
Respondents were provided with several statements related to storytelling within an
educational setting. They were asked to rate their agreement with the statements on a
five-point scale ranging from ‘Definitely Yes’ to ‘Not at All’.
Student Motivation
When asked whether storytelling in the classroom helps to motivate students in the
classroom, 67% of respondents selected ‘Definitely Yes’. ‘Rather Yes’ and ‘Maybe’ were the
next most selected option. ‘Not at All’ and ‘Not Really’ were not selected by any
respondents.
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Figure 6 Storytelling and Student Motivation
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Student Memory
When asked whether storytelling in a classroom setting was helpful for the development
of student’s memory skills, 72% of respondents selected ‘Definitely Yes’. There were no
respondents that disagreed with the statement.

Figure 7 Storytelling and Memory Skills
Monitoring Learning
The statement that storytelling assists with monitoring student learning drew varied
responses. A fair number (41%) of respondents selected ‘Maybe’ which indicates that there
is a lack of confidence in this statement amongst some. Despite this, the response trend
generally points towards agreement with 52% (‘Rather yes’ and Definitely yes’ combined)
of making a positive selection. A small number of respondents (4%) disagreed with the
statement and selected ‘Not really’.
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Figure 8 Storytelling and Monitoring Learning
The Introduction and Discussion of Values
Respondents generally agreed that storytelling in the classroom could assist with the
introduction and discussion of values. ‘Definitely Yes’ was selected by 65% of respondents
followed by ‘Rather Yes’ (25%) and Maybe (10%).
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Figure 9 Storytelling and the Introduction and Discussion of Values
The Discussion of Emotions
There was agreement that storytelling was useful for the discussion of emotions within a
classroom setting. A combined 89% of respondents selected ‘Definitely yes’ or ‘Rather yes’.
A small number of respondents (1%) selected ‘Not really’.
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Figure 10 Storytelling and the Discussion of Emotions
Language Learning
Storytelling is a tool often employed in the language learning process. This is therefore not
surprising that 75% of respondents selected ‘Definitely yes’ or ‘Rather yes’ when asked
whether storytelling in the classroom supports language learning. Some respondents
(23%) were less sure and selected ‘Maybe’ whilst 1% disagreed.
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Figure 11 Storytelling for Foreign Language Learning
Mother Tongue Learning
Responses regarding storytelling being useful for mother tongue learning followed a
similar pattern to those of the question about foreign language learning. Respondents
appeared to agree more strongly that storytelling was useful for mother tongue learning
with a combined 92% selecting ‘Definitely yes’ or ‘Rather yes’.
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Figure 12 Storytelling and Mother Tongue Learning
Literacy Skills
Respondents generally agreed that storytelling in the classroom would be helpful in the
development of student’s literacy skills. The majority (65%) selected ‘Definitely yes’
followed by ‘Rather yes’ (23%) and ‘Maybe’ (12%).
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Figure 13 Storytelling and Literacy Skills
Creativity and Imagination
By selecting ‘Definitely yes’, most respondents (88%) strongly agreed that storytelling in
the classroom increases creativity and imagination. The remaining respondents selected
‘Rather Yes’ (9%) and ‘Maybe’ (3%).
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Figure 14 Storytelling and Creativity and Imagination
Cultural Understanding
Most respondents (68%) answered ‘Definitely yes’ to the question of whether storytelling
in the classroom increases cultural understanding. The remainder selected ‘Rather yes’
(20%) and ‘Maybe’ (12%).

Figure 15 Storytelling and Cultural Understanding
Connecting Information
The responses to the question of whether storytelling in the classroom helps students
draw connections between different subject fields were varied. Most respondents selected
‘Definitely yes’, with the remainder selecting ‘Rather yes’, ‘Maybe’ and ‘Not really’.
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Figure 16 Storytelling and Connecting Different Subject Fields
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Cohesion in an Abundance of Information
The majority of respondents (42%) selected ‘Definitely yes’, this was followed by ‘Rather
yes’ (32%), ‘Maybe’ (20%), and ‘Not really’ (6%).

Figure 17 Storytelling and Cohesion and Abundance of Information
THEORETICAL FRAMEWORKS USED BY STORYTELLERS
Survey respondents were asked to provide details about the theoretical frameworks and
techniques that they used in educational settings. Answers were diverse as expected! Some
respondents drew heavily from established frameworks and techniques drawing upon
academic work by Carol Fox, Kieran Egan, Walter Ong and Betty Rosen. Others elected to
develop their own approaches based on their professional experience.
PILESS (Physical, Intellectual, Language, Emotional, Social and Spiritual)
PILES5 is a common framework for early childhood education and follows the five areas of
human development, physical, intellectual, language, emotional, social, and spiritual.
These categories each represent a series of broad skills that children learn as they grow.
The model allows teachers to follow and support the development of each child as well as
provide targeted support.
5

Human Lifespan Development (2020) PILES, December 2020.
https://www.pearsonschoolsandfecolleges.co.uk/FEAndVocational/HealthAndSocialCare/
BTEC/BTECNationalsHealthandSocialCare2016/Samples/Student-Book-1/BTEC-Nationalin-Health-and-Social-Care-Unit-01-web-ready.pdf
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The physical domain focuses on the body and its development. Lesson’s may incorporate
activities that require hand-eye coordination, gross and fine motor skills, strength, and
speed.
The intellectual or cognitive domain focuses on how learners process their surroundings
and problem solve. Activities that fall into this domain include counting, organisation,
imagination, and creative thinking.
The language domain refers to a learner’s vocabulary as well as their speaking and reading
ability. This is the most academic domain and lays the groundwork for the development of
literacy skills.
The emotional domain is thought to be the most difficult. It focuses on building an
emotional connection, identifying, processing, and expressing feelings. A suggested
approach is the development of language to talk about emotion as well as modelling
positive emotional responses particularly for young children.
The social domain covers peer interaction. Educators are required to be adaptable to each
situation and encourage healthy conflict resolution.
The Six-Piece Story Making (6PSM)6 approach is a projective technique developed by two
Israeli therapists, Ofra Ayalon and Mooli Lahad. The projective technique uses structured
instructions to help the learner or client create a fictional story. Used as a psychotherapy
assessment or treatment, the story created by the target demonstrates how they habitually
perceive or react to the world.
The process involves learners/clients drawing six images based on the six characteristic
elements of dreams as distilled from research by Jungian psychologist Marie-Louise Von
Franz7. These elements include:
1.

Main character and setting

2. Task
3. Obstructing factors
4. Helpful factors
5. Main action or turning point
6. Consequences of main action
The learner/client is instructed to progressively draw each part of an original fictional
story which contains the six elements.
6

Six-Piece Story Making Approach: Dent-Brown, K. (2001). Story as therapeutic tool: The
Six-Part Story Method. Context, 55, 22-23. http://www. dent-brown.co.uk/6psmarticle.htm
7
Marie-Louise Von Franz:
https://www.goodreads.com/author/show/27903.Marie_Louise_von_Franz
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Alternative ways method
Alternative Ways to Learn a Second Language project 8 provides a toolkit for language
instructors which is comprised of six steppingstones made up of experiential and creative
informal educating tools. The exercises included in the toolkit are designed to promote
pleasure in learning with the aim of increasing self-confidence and communication. The
toolkit allows educators to create bespoke lessons for adults who have difficulty learning a
second language using formal teaching methods.
The six ‘Steppingstone’s can be used individually or combined to create a lesson plan; they
include:
1.

Teambuilding Empowerment

2. Art & Culture
3. Media
4. Body Movement & Senses
5. Expert & On the Go
6. Storytelling
The storytelling9 steppingstone focuses on all aspects of language learning and the
development of listening and understanding skills as well as verbal and reading skills. An
example lesson listed under this steppingstone is ‘Jabber talk’ which is a 15-minute oral
exercise. The lesson teaches learners to enforce communication using intonation. It also
promotes the use of communication strategies and non-verbal communication.
The sample lesson plan instructions are as follows:
-

Start talking gibberish as an introduction to this exercise, using non-verbal
communication to underline your message (body language, intonation, facial
expressions).

-

Ask the learners what they think you are talking about.

-

Divide the group into pairs.

-

Tell them that one learner is going to tell something in a self-created, unclear
language or in his/her mother tongue.

-

The other learner must translate his/her interpretation into the target
language.

-

Let them switch roles.

8

Alternative Ways (2020) The Six Steppingstones, December 2020.
https://www.alternativeways.eu/
9
Alternative Ways (2020) Jabber Talk, December 2020.
https://www.alternativeways.eu/jabber-talk/
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-

Evaluate while the learners are practicing.

-

How are you doing?

-

What is difficult?

-

Which division of roles suits you best?

-

The pairs practice the best division of roles before presenting their ‘act’ to the
whole group.

Hero’s Journey
The Hero’s Journey10, also known as the monomyth, is a widely used three stage story
template which involves a hero going on an adventure, overcoming a crisis and returning
home transformed. Academic Joseph Campbell first came up with the term in 1949 which
has now come to refer to a wide range of different tales.
The three stages of The Hero’s Journey initially conceptualised by Campbell have since
been expanded on by Christopher Vogler in his book, The Writer’s Journey11. Vogler
expanded the original three stages to 12 which include:
1.

The ordinary world

2. The call of adventure
3. The refusal of the call
4. Meeting the mentor
5. Crossing the first threshold
6. Tests, Allies, Enemies
7. Approach to the inmost cave
8. The ordeal
9. Reward (seizing the sword)
10. The road back
11. Resurrection
12. Return with the elixir

10

Campbell, J., Cousineau, P., & Brown, S. L. (1990). The hero's journey: The world of
Joseph Campbell: Joseph Campbell on his life and work. San Francisco: Harper & Row.
11
Vogler, Christopher. The Writer's Journey: Mythic Structure for Writers. Studio City, CA:
M. Wiese Productions, 1998.
PAGE 26

Tree of Life
The Tree of Life methodology was developed as part of a partnership between REPSSI in
southern Africa12 and Dulwich Centre Foundation13 in Australia. REPSSI champions the
mainstreaming of psychosocial support into programmes and services for young children
and youth in Southern and East Africa. The approach was initially developed to assist
people who work with children affected by HIV/AIDS in the region. It has proved to be
successful and popular and is now being used with children in Canada, Russia, India,
Nepal, the USA and elsewhere.
The is a tool based on a narrative practice that uses the various parts of a tree as a
representation of metaphors for the different aspects of life. Using this tool within an
educational setting involves students or participants drawing their own tree. They are
then invited to speak of their ‘roots’ (where they come from), their skills and knowledge,
their hopes and dreams, and the special people in their lives. Participants then join their
trees into a ‘forest of life’. In groups they then discuss some of the ‘storms’ that affect their
lives as well as the ways that they respond to these storms, protect themselves, and each
other.
This process encourages children participants to tell stories about their lives in ways that
make them stronger and more hopeful about the future.
Gustav Freitag – Five Stages in a Story
Dramatic structure is the basic narrative framework upon which most films, plays and
novels are based. German playwright Gustav Freitag identified a five-act story structure14
that has now become known as ‘the dramatic arc’. This structure includes exposition,
rising action, climax, falling action, and dénouement. The Freytag pyramid was developed
to demonstrate this concept.

12

REPSSI: www.repssi.org
Dulwich Centre Foundation: www.dulwichcentre.com.au
14
Freytag, G. (1863). Die Technik des Dramas. Leipzig: Hirzel.
13
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Figure 18 The Five Stages in a Story
Waldorf Educational Method
The Waldorf method15 of teaching is an educational strategy initially developed by
Austrian philosopher and scientist, Ruth Steiner. The aim of this method is to present
students with a wide curriculum that includes academics, art, music, physical education,
and emotional and social education.
Teachers are encouraged to explore new topics with students as well as allow them to
guide the direction of the lesson. This approach aims to encourage learning and limits
emphasis on exams or grading rubrics. The subjects that form the crux of Waldorf
education include art, music, and foreign languages. In addition to this, no textbooks are
used at elementary school level. In lieu of textbooks, students are encouraged to keep a
journal of their experiences and what they have learned.

15

Teach-nology (2020). The Waldorf Method, December 2020. https://www.teachnology.com/teachers/methods/waldorf/
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Other Approaches

Speech and
Language
Therapy

Physical Warm-ups

Experiential
Learning

Modelling

Noticing
and
Attention
Skills

Physical and
Verbal
Games

Pair and Group Work

Sit Spots

Rhythm Repetition

Figure 19 Summary of Storytelling Approaches Shared by Survey Respondents

TEACHING MATERIALS CREATED/USED BY STORYTELLERS
Mythstories: How to Start a Story Club in School
Online Resource: http://www.mythstories.com/tthea.php
Mythstories16 is an online storytelling resource which contains stories collected from
Shropshire, and Canada. The stories are primarily in English; however, a selection of
French stories is also provided. In addition to written work, the site provides resources in
both audio and visual format. The site also provides information on story tours, activities
for parents and young children, activities to ‘create at home’, and teacher resources.

The teacher resources include:
16

Mythstories (2020). How to Start a Story Club in School, December 2020.
http://www.mythstories.com/tthea.php
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Montgomeryshire Folktales
This resource contains well established ways in which teachers and their students can
work with oral stories, accompanied by a downloadable booklet of story illustrations.
Three lesson plans are provided along with video recordings of the plans being
implemented within a classroom setting.
How to Start a Story Club in School
Contains 12 individual workshop plans for afterschool clubs. Each of the plans is focused
on building different skills amongst learners and provides various techniques for the
teaching and creation of stories.
Making Artefacts in the Classroom
Resources and templates and instructions are available for download. The templates include: Story
Cubes, Nested Boxes, Kamishibai, Kavad, Story Creation Games, and Circular There/Back Artefacts.

Feelings Are Funny Things: A Storytelling Toolkit
Described as “a programme for exploring feelings, thinking and action using storytelling17”, The
Feelings are Funny Storytelling Toolkit is an educational resource for teachers and support staff. It
was developed by clinical psychologist Dr Steve Killick, and storyteller and teacher Phil Okwedy in
association with the George Ewart Evans Centre for Storytelling at The University of South Wales.
The programme was created with the aim of fostering a positive attitude to learning amongst
students as well as contributing to their emotional health. In addition to this, the intention of the
toolkit is to support learners’ understanding of their emotions, thoughts, and beliefs through the
adopted methodology of storytelling. Storytelling is used to develop learner’s problem-solving and
non-verbal communication skills by encouraging improvisation and the use of visual memory.
There is no specific outcome for the programme, instead it focuses on the process of working
creatively with a group. It is described as particularly useful for vulnerable learners and children
who have experienced emotional trauma.

Educational and therapeutic approaches such as philosophy in education, emotional
literacy/intelligence, restorative practice, and non-violent communication, provide the
theories and techniques upon which the programme is built. Mindfulness approaches for
the development of self-soothing skills have also been incorporated.
The practical exercises covered in the manual have been created to fit into a wide variety
of curriculum areas or be developed into independent programmes. The exercises are
designed to be carried out without specialist training however it is recommended that
educators undergo storytelling and mindfulness training. The manual was initially
developed from work with schools in the Central South Consortium with children in Key
17

Kilick, S. & Okwedy, P., (2020) Feelings are Funny Things: A storytelling Toolkit.
https://www.cscjes.org.uk/repository/resource/cb0d8579-150d-4296-8ace0ef5da68be57/en
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Stage Two, hence the exercises are most suited for that age group (7 – 8). They can
however be adapted for both younger and older children.
Its contents include:
-

Riddles & Games, warm-ups, and wind downs
Games and riddles are used to ‘warm-up’ the class before commencing
storytelling activities. Games build social skills whilst riddles promote flexible
and creative thinking.

-

Feelings, Thoughts and Actions
The key focus of these activities is to promote the awareness of emotion
within oneself as well as others. This achieved through the development of
emotional vocabulary and recognising non-verbal cues.

-

Working One-to-One
When necessary students are communicated with in one-to-one sessions.
This is particularly important with students who may be experiencing
emotional or behavioural issues. Techniques used include Emotion Coaching,
and Collaborative Problem Solving.

-

Calming Strategies
Self-soothing and calming techniques are taught to learners. Exercises focus
on breathing and concentration and assist with beginning of the storytelling
process.

-

Developing Storytelling Skills
Storytelling skills are taught to learners through the creation of The
Storytellers Toolkit which are the ‘tools’ that a storyteller uses to remember
and tell a story. The toolkit consists of listening, imagination, emotion,
language, voice, action, face (facial expressions and feelings conveyed),
memory, and eye-contact.

Telling Tales: Storytelling as Emotional Literacy
In Telling Tales by Steve Killick and Taffy Thomas, the Theory of Emotional Literacy18 is
described and employed as a vehicle for thinking about how stories can facilitate
children’s learning and well-being within educational settings. The book provides
theoretical approaches as well as practical guidelines for storytelling in the classroom. In
addition to this, a selection of stories intended to enhance emotional understanding and
expression, is provided for varying age ranges. The book is suitable for children aged 5 – 12
years old.
18

Kilick, S. & Thomas, T., (2007) Telling Tales, the Theory of Emotional Literacy.
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Silly Squad Summer Reading Challenge
Presented by The Reading Agency, the Summer Reading Challenge19 is aimed at
encouraging children aged 4 – 11 to continue reading during the summer holidays. The
challenge is delivered in partnership with public libraries and funded by Arts Council
England. Similarly, The Winter Mini Challenge encourages children to keep up their
reading during the winter holidays.
The programme website provides multiple resources that can be used in both a school and
home setting. The resources include E-books for download, audio-visual resources, games,
and activities. Although not specifically designed for storytelling, many of the story and
activity resources can be used in storytelling for educational purposes.
The Teachers Telling Tales (T³) Storytelling Handbook
The T³ Storytelling Handbook (2004)20 is compilation of activities, a bibliography and
resource information for the Verbal Arts Centre T³ project. It was compiled by the
storyteller in residence, Patrick Ryan.
The book consists of a wide range of activities designed to be used in varying contexts
with the purpose of encouraging or incorporating storytelling into learning. The activities
can be adapted to the personal style of the facilitator and linked to various subjects and
curriculum.
Some examples of the activities included in the book include:
Memory Games
Learners are asked to concentrate on a specific memory. They are then placed into pairs
and asked to describe their memories to each other. The entire group then gathers in a
circle and each learner re-tells the story of their partner. The purpose of this activity is to
demonstrate how personal experiences are remembered and communicated as stories. It
can be used as a warm-up activity or as method of building on a previous one.
Object Story
Learners are encouraged to build a story around an object by giving it a character. They
are then asked to retell it to a partner. The activity develops the learner’s ability to
remember, recall, describe and memorize.
Circle Story
Learners are encouraged to progressively form a circle as they each contribute to the
construction of a story. The activity includes action, rhythm, punctuation, and the use of
19

Silly Summer Reading Challenge: https://summerreadingchallenge.org.uk/home-zonesrc
20
P., Ryan (2004), The T³ Storytelling Handbook
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silences. This activity is designed for Key Stage 1 classes (ages 5 – 7) but can also be used
for learner’s in Key Stage 2.
In addition to activities the book contains guides on how to prepare and plan activities,
arrange groups, keep records, and evaluate and assess work.
Teaching Proficiency Through Reading and Storytelling
Teaching Proficiency through Reading and Storytelling (TPRS)21 is a teaching methodology
designed to develop and improve the fluency of the target language. This is done by telling
stories during the teaching and learning process. Time is spent in class discussing
interesting and accessible stories in the target language. It was developed by Blaine Ray
and is used by thousands of teachers worldwide in language lessons.
Stories form the core of the TPRS teaching methodology and are used as a tool to deliver
approachable teaching content to students. Several studies have concluded that this
approach outperforms more traditional teaching methods. In The ABCs of TPR
Storytelling22, J., Davidheiser discusses the integration of grammar instruction with TPRS
at college level. The study indicates that TPRS promotes an improvement in
pronunciation and vocabulary memory. It also reduces anxiety and is a natural way to
learn a language through active learning. It can also be successfully adapted for different
types of learners.
In Adult ESL Learners’Attitudes towards Movement (TPR) and Drama (TPR Storytelling) in
the Classroom23 , L., Braunstein studied student attitudes towards TPRS in a class of 15
adult ESL students. It was concluded that students responded positively to TPRS and
reported that the methods helped them remember vocabulary and better understand
English.
A study by B., Watson24 compared the final exam results of two high school level TPRS
classrooms and one traditional classroom. The results showed that the TPRS classes
outscored the traditional students on both the written and oral tests, the distribution of

21

Teaching Proficienty Through Reading and Storyelling (TPRS) as a Technique to Foster
Students Speaking Skill:
https://www.researchgate.net/publication/323332214_TEACHING_PROFICIENCY_THRO
UGH_READING_AND_STORYTELLING_TPRS_AS_A_TECHNIQUE_TO_FOSTER_STUD
ENTS'_SPEAKING_SKILL
22
Davidheiser, J. C. (2001). The ABCs of TPR Storytelling. Dimension, 2001, 45-53.
23
Adult ESL Learners’Attitudes Towards Movement (TPR) and Drama (TPR Storytelling)
in the Classroom: Braunstein, L. (2006). Adult ESL Learners’ Attitudes towards
Movement (TPR) and Drama (TPR Storytelling) in the Classroom. CATESOL, 18:1, 7-20.
24
A Comparison of TPRS and Traditional Foreign Language Instruction at High School
Level: Watson, B. (2009). A comparison of TPRS and Traditional Foreign Language
Instruction at the High School Level. International Journal of Foreign Language Teaching,
5:1 (Summer), pp. 21-24
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scores was also wider in the traditional classes. What can be deduced from this is that
TPRS methods produce higher levels of success amongst students.
Spangler (2009)25 found that middle school and high school students in TPRS classrooms
Attained higher scores for speaking than classrooms using Communicative Language
Teaching. The two groups of students achieved similar scores for reading and writing.

Applied Storytelling in Education and Good Practice
GOOD PRACTICE FRAMEWORK
To evaluate the success, short comings and needs of applied storytelling in education a
framework for ‘best practice’ is required. In the absence of such a tool, the Federation of
European Storytelling’s Oral Storytelling in 8 Colours: Competence Model for Storytelling26
provides a natural starting point. The written materials which form part of this ‘toolbox’
were developed by Veva Gerard and created for established storytellers, storytelling
students and trainers or even educators looking to create a framework for storytelling
training.
The toolbox contains Fundamentals which is a competence overview with an introductory
booklet. Pathways, including eight maps and a booklet detailing how to work with them
and Fingerprints which is a set of 40 playing cards and instructions on how to use them.
Competences are defined by the toolbox as a cluster of related ‘KSA’ with K=knowledge,
S=skills and A=attitudes. This definition was reached by identifying the commonalities of
various definitions for competencies, these include ‘knowing’, ‘being able’ and ‘willing’. In
addition to this, competences are defined in relation to the tasks that need to be
performed. Therefore, the needs and requirements of an organisation, job, community etc.
need to be identified as a starting point.
The competence model identifies eight domains, research, craftmanship, art,
performance, training, applied storytelling, tradition, and entrepreneurship. Each domain
relates to the different functions of a storyteller which when combined, forms the field of
storytelling. The functions of a storyteller include the researcher, the craftsman, the artist,
the performer, the trainer, the applier, the tradition bearer, and the entrepreneur.

25

Spangler, D. E. (2009). Effects of Two Foreign Language Methodologies,
Communicative Language Teaching and Teaching Proficiency through Reading and
Storytelling, on Beginning-level Students’ Achievement, Fluency, and Anxiety. (Doctoral
dissertation). Retrieved from ProQuest LLC. (854554814)
26
Gerard, V. (2020) Oral Storytelling in 8 Colours: Competence Model for Storytelling.
https://fest-network.eu/research/a-competence-model-for-oral-storytelling/, December
(2020).
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As shown in Figure 20, each domain is provided with the same number of competencies.
The benefits of the competency model are that it is able serve both education and art, it is
universal but can made specific, it uses clear and concise language and can be applied to
many types of oral storytelling training.

Figure 20 Competencies for The Storytelling Field27
The Applied Storytelling competencies include:
-

Define target groups, needs and goals

-

Develop and run applied storytelling projects

-

Master applied storytelling techniques

-

Support group dynamics and processes

-

Evaluate applied storytelling project results

These competencies can be used to discuss and contextualize the forthcoming examples of
good practice of applied storytelling in education.

27

Federation of European Storytelling (2020) Competencies for the Storytelling Field,
December (2020).https://fest-network.eu/research/a-competence-model-for-oralstorytelling/
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EXAMPLES OF GOOD PRACTICE
Teaching Ancient Greek and Latin using Storytelling
Competencies: Define target groups, needs, and goals, Evaluate applied storytelling
project results, Support group dynamics and processes.
Paul Groos28 is a Dutch storyteller and educator based in The Netherlands. He is active
within the field of storytelling as a performer, trainer, guest speaker and organiser. He
divides his time between teaching at a local school, where he teaches learners aged 11 – 18,
and running his own storytelling business. He also runs storytelling workshops for
teachers with the Vertel Academie29. He teaches Latin and Ancient Greek, which provides
opportunities to employ storytelling to teach grammar, culture, Art, and philosophy.
Upon observing that the teaching of these subjects often focuses on language and
grammar rather than the mythological stories which is a missed opportunity. He has
adapted his teaching approach so that greater emphasis is placed on the stories as well as
a greater use of storytelling as an educational tool.
To address the lack of written resources and frameworks developed specifically for applied
storytelling in education for older learners, Paul adapts existing resources created for
younger students or for general storytelling. An example of some of these resources
includes:
•

The work of Kieren Egan

•

Teaching with Story, Jennifer MacDonald Whitman, Margaret Read Mcdonald, and
Nathaniel Forrest

•

Storytelling Classroom, Sherry Norfolk

•

Storytellers way, Ashley Ramsden and Sue Hollingsworth

He is working on a book to fill the resource gap which is due for release in 2021. The title
of the book, Verhalen Voor De Klas makes use of a pun which is unfortunately lost when
translated to English. The book draws on Paul’s own knowledge and experience as a
storyteller and educator and is also being reviewed by an educational specialist.
The following example of applied storytelling in education covers several activities which
Paul has used for language, art, and cultural education in a school setting. In the first
instance, storytelling was used as a motivational tool for students aged 11 – 12 in lieu of
traditional teaching. Students were given the choice of continuing the standard lesson or
hearing a story instead. They elected to hear a story and were very engaged in the
experience.

28
29

Verteller Paul: http://www.vertellerpaul.nl/workshops December (2020)
Vertel Academie: https://www.vertelacademie.nl/ December (2020)
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This approach can also be adapted for sequential storytelling which involves the educator
sharing a piece of the story each week. It can also be utilised to explain different
grammatical concepts in language learning. For example, teaching the complex vowels
used in Ancient Greek which disappear by telling stories about tiny letters getting eaten
by larger ones. The important takeaway from this is that storytelling can be used to
communicate metaphors which explain abstract concepts and ideas.
Another approach includes telling learners a story and requesting that they produce
creative work in response. This could include making a poster, picture, movie, or any
other creative submission. Teachers can also provide learners with a set of images that
they can use to construct a narrative, this usually generates a high level of discussion and
interaction.
The techniques detailed in this example incorporate several applied storytelling
competencies outlined by FEST. The target group of students aged 11 – 12 learning Ancient
Greek and Latin is well defined. The learning goals related to this group are understood as
the approach is structured to meet pre-defined teaching requirements. As these activities
take place within a school setting and their outcomes are thus evaluated through
examinations and grading for the course.
School Verteller
Competencies: Define target groups, needs, and goals, develop, and run applied
storytelling projects
School Verteller30 is a foundation that aims to promote storytelling in an educational
context. It supports the use of storytelling by teachers, counsellors, and children to
stimulate language development, imagination, and social-emotional development. The
foundation works toward achieving this goal by teaching both children and teachers to tell
stories. This is adapted across multiple settings including, schools, after school clubs,
heritage institutions and any another space where objectives can be achieved.
The foundation works with storytellers experienced in education who are able to draw
links between learning to story tell and shaping perceptions of subject matter and
educational adjectives.
An example of one of School Verteller’s projects is Vertel Eens Over Vroeger or Tell us
About the Past. The project was carried out for Book Week 2020 under the theme of
History. Students are invited to constructs a true historical story in four steps:
1.

30

Introduction
The teacher uses the School Verteller lesson plan to explain to students how to
conduct and report on an interview.

School Verteller: https://schoolverteller.nl/vertel-eens-over-vroeger/
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2. Interview
The children are tasked with interviewing parents, grandparents, neighbors, or
anyone else about the past.
3. Story making
A guest storyteller from School Verteller conducts a lesson with the children.
During the lesson, students construct a story about their interview and practice
telling it.
4. Telling
The students present their stories, to classmates, parents or to an audience of
invited guests.
The learning goals tied to this lesson plan are oral communication, interview techniques,
storytelling and presentation, story structure and recent history.
Tales from the Past- Stories for the Future: Improving Language Skills through the
Art of Storytelling
Competencies: Define target groups, needs, and goals, develop, and run applied
storytelling projects, support groups dynamics and processes
This project31 was conceived during the 2005 Grundtvig contact seminar held in Udine,
Northern Italy.
The idea behind the project was the improvement of learner’s language skills through
storytelling. An emphasis was also placed on promoting a greater cultural understanding
of the culture and heritage of the partner countries which included: Spain, Italy,
Lithuania, Belgium, Germany, and the UK (Wales).
The partners, from Spain, Italy, Lithuania, Belgium, Germany, and Wales UK met there
and came up with the idea of improving the language skills of learners through the art of
storytelling, with an emphasis on promoting a greater cultural understanding of the
culture and heritage of the partner countries.
The project was realised through the research and telling of local stories through a variety
of methods including, traditional oral telling, theatrical plays, and films. This took place
through five mobilities which spanned the life of the project. These included: Alcaniz in
Spain, Heilbronn, Germany, Sarzana, Italy, Vilnius, Lithuania, and Cardiff, Wales. These
involved approximately 70 participants, plus interactions with other learners and
colleagues present in each meeting.
Each mobility included workshops such as vocational and producing for radio,
presentations of stories from all partners, staff meetings, and a range of appropriate social
events to enhance the cultural experience of the participants. These events included live
performances and visits to sites of cultural significance.
Goed Gesprookjes: language learning through storytelling
31

Tales from the Past: http://talesfromthepast.wikidot.com/over-het-project
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Competencies: Define target groups, needs, and goals, develop, and run applied
storytelling projects, support groups dynamics and processes
Goed Gesprookjes32 was a Belgian storytelling project run by the Open School Antwerp in
2014. The Open school Antwerp is one of 13 centres for Basic Education in Flanders and
provides mathematics, language, IT, and general education classes for adults33.
The month-long storytelling project took place across all classes at the Open School. The
diverse audience of the Open School allowed educators to collect, exchange, and utilise a
wide range of folk and fairytales. These were then incorporated into lesson plans. This
period provided participants with an opportunity to improve their Dutch language skills
and interact socially with other attendants.
A sample lesson plan taken from this project is one titled ‘Zeg Roodkapje, Waar Ga Jij
Henen?’ or ‘tell me Red Riding Hood, where are you going?’. The target group for this
lesson was students who had a basic level of Dutch language skills, equivalent to level 1.1.
In the first part of the lesson, students listened to a story read aloud. They were then
asked to verbally reconstruct the story detailing what happened, when, and where. The
last part of the lesson focused on reading and writing with students completing ‘missing
word’ exercises and reading simple texts. Teaching materials such as pictures, illustrations,
and worksheets were also used.
Teacher Training: Oracy Cambridge
Competencies: Define target groups, needs, and goals, develop, and run applied
storytelling projects, support groups dynamics and processes, evaluate applied storytelling
project results
A survey respondent shared an example of a two-to-three-day course run by teacher
training college’s and members of the Company of Storyteller’s In the 1980's. Five major
teacher training colleges in England (Homerton in Cambridge, St Lukes in Exeter, Oxford
Brookes, Roehampton and Winchester) ran this course as part of their PGCE programme.
During the programme, student teachers were actively encouraged to use storytelling in
their initial placements. The programme was reportedly successful and inexpensive.
It was suggested by the same respondent that teacher training should include teaching
about Oracy Assessment. ‘Oracy’ was coined and defined by Wilkinson34 in the 1960s. He
defined oracy as ‘the ability to use the oral skills of speaking and listening’ and emphasised
its educational importance. It was heavily promoted by the National Oracy Project in the
1980’s but has since been displaced by a narrow focus on reading, writing and

32

Goed Gesprookjes: https://goedgesprookjes.wordpress.com/2014/04/
Open School Antwerp: https://www.basiseducatie.be/open-school-antwerpen/cursussen
34
Wilkinson, A., (1965) The Concept of Oracy, Educational Review, 17:4, 11-15, DOI:
10.1080/0013191770170401a
33
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mathematics. More recently, use of the term has returned as awareness of the educational
and social importance of spoken language skills35.
Oracy Cambridge36, based at Hughes Hall in the University of Cambridge, aims to
promote oracy in schools and society in general. The activities they carry out includes
writing papers for governments and various other organisations, training and consultancy
for schools, and organising conferences. Bespoke training and consultancy packages are
developed for schools in the UK and internationally. The Oracy Cambridge areas of
expertise include:
-

Embedding oracy across the curriculum

-

Leadership of oracy

-

Ancient rhetoric: the language of power

-

Assessing oracy

-

Developing a culture of exploratory talk

-

Teaching listening

-

Dialogic teaching and learning.

-

Supporting children with Speech, Language and Communication Needs (SLCN).

-

Implementation science: frameworks for effective change.

They work with schools on three levels:
-

One-off sessions – keynotes, twilights, and INSET (in service training days for
teachers in the UK) days.

-

Mid-level – working with a group of teachers over the course of a year or two –
usually middle leaders or oracy leaders.

-

High level – working with local authorities and multi-academy trusts to implement
large-scale strategic reform over a year or more.

Storytelling Schools
Competencies: Define target groups, needs, and goals, develop, and run applied
storytelling projects, support groups dynamics and processes, evaluate applied storytelling
project results

35

Cambridge University Press (2018) The Development of Oracy Skills in School – Aged
Learners.https://languageresearch.cambridge.org/images/CambridgePapersInELT_Oracy_
2018_ONLINE.pdf
36
Oracy Cambridge: https://oracycambridge.org/about-us/ .
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The Storytelling Schools37 method was developed by a group of teachers, writers, and
creative artists (based in the UK) and is described as a dynamic and creative approach to
learning. The idea behind the method is that storytelling can be used to help children
develop communication skills and master the language and ideas they need for writing.
The approach is used for fiction, and non-fiction teaching as well as for subject specific
projects across the curriculum. It is believed that this approach makes school more
engaging and effective, particularly in areas of social deprivation. The services offered
include, training, planning support and mentoring to schools looking to incorporate this
method into their curriculum.
The key elements of the Storytelling Schools method include the following steps:
1.

Telling: How to tell a story and teach your class to retell it.

2. Deepening: How to immerse your class in the language and content of the story
through drama, poetry, song, dance, reading, writing, and linking across the
curriculum.
3. Story recycling: How to create new stories from old.
4. Story creation: How to invent new stories using a simple one-stop-shop for story
making.
5. Non-fiction: How to apply these same 5 elements to the teaching of non-fiction
texts.
These elements are then combined into a single teaching scheme.
A Storytelling Schools pilot project carried out in ten Tower Hamlet Schools was evaluated
by the University of Winchester in ‘The Impact of Storytelling Schools on Children’s writing
in Tower Hamlets Primary Schools’38. The outcome of this evaluation highlighted the
positive impact of the Storytelling Schools approach to children’s academic attainment in
an area of deprivation. The approach achieved:
1.

Increased levels of attainment in writing which exceeded the national and local
averages.

2. Evidence suggesting that the Storytelling Schools approach builds children’s
confidence and engagement with writing and has a positive impact on children.
3. Most children surveyed reported that they enjoyed writing and believed that the
Storytelling Schools’ methods had contributed to them learning to write.

37

Storytelling Schools (2020) Training. https://storytellingschools.com/training/
Rook, J. (2015) The Impact of Storytelling Schools on Children’s Writing in Tower Hamlets
Primary Schools. http://storytellingschools.com/wp-content/uploads/2015/10/4315-STSEvaluation-Report-Jonathan-Rooke-4.pdf
38
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EZW – ERZÄHLEN – ZUHÖREN – WEITERERZÄHLEN (EZW) = Narrating-ListeningSharing
Competencies: Define target groups, needs, and goals, develop, and run applied
storytelling projects, support groups dynamics and processes, evaluate applied storytelling
project results.
EZW39 is a Language Acquisition Project, supported by the City of Freiburg and the
Freiburger SchulprojektWerkstatt. It was conceptualised and is currently project managed
by Nikola Hübsch, storytelling, theatre, and education professional.40. The project
identifies listening and narration as key aspects of language learning. Thus, sustainability
in language acquisition is only guaranteed if children not only listen to stories and fairy
tales, but also retell and learn to invent and present their own stories. The project
therefore runs from level 1 to 4 in primary schools. Its creators hold the belief that
mastering a language provides children with the tools to become active members of
society.
The objective of the project is to provide children with the opportunity to playfully engage
with the German language through fairy tales and stories. It aims to implement both,
listening and storytelling sustainably to ensure a comprehensive experience in language
acquisition in primary school classes and for children with special needs. It includes
German storytellers as well as “tandem- storytelling” which involves two people taking
turns telling a story in German mother tongue and in an additional language without
translating.
Approximately 17 storytellers work for the project on a freelance basis. They are required
to attend ongoing workshops and sessions which cover concept development. The project
is fully integrated into the curriculum of the city of Freiburg and is financially supported
by the Magistrate of school and education. A fixed budget guarantees sustainability.
Participating schools are required to pay a small symbolic fee for each storytelling session
for level 1 classes.
The process in class level 1 involves professional storytellers along with tandem tellers
telling stories weekly (33 times a year). A typical storytelling lesson focuses on the spoken
word and literary language which is significantly different from everyday German. It
includes tales from the countries of origin of the students’ parents which allows for insight
into other cultures and languages. The story that was shared with the class in the previous
week is narrated or partially performed by all the children in the class before a new story is
told. The form master or another teacher takes part in all these sessions. The focus of the
sessions is multi-pronged and includes:
- Extending pupils’ attention-span while listening
39
40

EZW: mailto:erzaehlen@freiburg-fsw.de
Nikola Hübsch: www.nikolahuebsch.com
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- Developing of personal imagery to the contents
- Extending of pupils’ memory and language expression while narrating.
Prior to taking part in the project, all teachers complete a compulsory five ours training
session. The intention of this is encourage teachers to use storytelling in the classroom.
The process for class level 2 involves the storyteller visiting the children on ten separate
occasions. An open-ended story is told, children are thereafter invited to invent an
episode of a story. They also learn how to include body and mime in storytelling. The
work is carried out in small groups with the support of the storyteller and class teacher.
The contents of the stories are included in daily lessons and can also be used by other
teachers. For level 2 classes, some of the teachers included in the training take part in
storytelling independently on a voluntary basis twice a month.
In level 3 and 4 classes, a storyteller visits the students 7 times. During these sessions,
students learn how to develop an entire story and present it to their class. Students in
class level 4 develop and prepare their stories using Kamishibai, puppets, images, scroll
books, listening houses and other methods. They then present their own stories for school
beginners or children of a near-by kindergarten.
To cater for children with special needs and learners with a limited grasp of German, some
of the storytelling team have used Kamishibai and other methods of image-based
storytelling. Several storytellers on the team have also begun storytelling for pre-primary
level classes. A pedagogic approach is currently being developed for this target group.
Buy-in and commitment from participating schools is crucial for the success of the
project. It is therefore important, to have coordinators based at each school as they are
relied on heavily.
The challenges faced by the project include:
-

Acquisition of storytellers with professional background and the ability to switch
between art and pedagogy.

-

Continuous support of storytellers and supervision.

-

Continuity, freelancers move to other work/places schools.

-

EZW is only successful if the school management is fully supportive of the project.

-

Project requires a minimum commitment of two years from schools.

-

Integrating modules into the school timetable.

-

Project management, the growth of the project is strongly connected to the
commitment of a single person. For the continuity of the project, it is crucial to
detach the project from the person and to find a way how to separate
administration and artistic management.
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ErzählZeit (Time for Telling)
Competencies: Define target groups, needs, and goals, develop, and run applied
storytelling projects, support groups dynamics and processes, evaluate applied storytelling
project results
This storytelling project titled ‘Sprachlos’ (Speechless) began in 2005 in Berlin. Initiated by
Kristin Wardetzky, the pilot ran over a period of two years in a primary school primarily
attended by children of immigrant backgrounds. Twice a week, for the length of the
project, three professional storytellers told traditional fairytales in schools. The project
grew from strength to strength after this period as more schools began to take part.
The ‘Institut für Praxisforschung und Projektberatung’ in Munich evaluated the
storytelling project in 2010. This resulted in institutional promotion by the Berlin Senat,
which began in 2011 and continues to this day.
Under the name ‘ErzählZeit’ and under the management of Sabine Kolbe, the project has
been integrated into an average of 14 - 16 primary schools and 6 secondary schools per year
since 2011. The project has now been available in primary schools, nursery schools, and
secondary schools for 10 years ‘Erzählkunst e.V.’ has initiated long-term projects in three
different districts of Berlin since 2016. The focus of these projects are welcome classes
which are financed by several foundations and attended primarily by refugees.
By 2020 almost 300 schools in all districts of Berlin participated in long-term storytelling
projects facilitated by professional storytellers. The majority of storytellers who have
worked on these projects are graduates of the University of the Arts in Berlin or were
trained to become storytellers by ‘Erzählkunst e.V.’
The storytellers working on the project provide ‘low-threshold’ programmes that allow
pupils to encounter and engage with the German language. Their aim is to reach children
in districts and neighborhoods with large immigrant populations, children of immigrants
that do not speak German at home, children from socially disadvantaged backgrounds and
those with severe learning difficulties.
The participating storytellers draw primarily from international fairy tales and myth. Most
of these stories follow a similar structure with a beginning – climax - happy ending. They
also incorporate tension and poetic language. Body language and pictures are used to
make the content understandable outside of verbal language.
The project posits that language acquisition and competence is a key to full participation
in social and political life. Storytelling was selected as a method for language teaching as it
helps develop the ability to listen, to create their own pictures in their head, to stimulate
the imagination, as well as the ability to concentrate and experience self-efficacy. It also
strengthens self-confidence and personality.
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The project generated a high satisfaction rate amongst participating teachers and
kindergarten staff. Most teaching staff were satisfied with the professionalism of the
storytellers and the stories selected. They also enjoyed observing the children during the
storytelling classes. Some of the kindergarten staff felt that the content and materials were
too challenging and difficult. There were some requests for shorter and more simple story
formats.
Overall, the project was deemed to be well received and achieved all its goals. Through its
incorporation stories from different cultures, especially from countries the pupils come
from, it achieved interconnectivity and integration. It also led to a network between
different professions such as librarians, theatre pedagogues, teachers, and kindergarten
staff, and of course storytellers. By holding events at local district libraries and public
stages storytelling has been successfully implemented in cultural life.
The methods and effects of these projects were critically discussed in several conferences
and symposiums with participants from different German storytelling societies,
politicians, educational experts and scientists from different universities.
-

The projects were published in several articles and books:
Wardetzky, K. (2019): ‘Ankommen. Über die Lust an der narrative Vermittlung von
Sprache und Kultur.’ München.

-

Hübsch, N./Wardetzky, K. (2017): Zeit für Geschichten. Erzählen in der kulturellen
Bildung. Hohengehren.

-

Wardetzky, K./Weigel, Ch. (2010²): Sprachlos? Erzählen in interkulturellen
Kontext. Hohengehren.

The Story of The Trees and Other Work by Pyn Stockman
Competencies: Define target groups, needs, and goals, develop, and run applied
storytelling projects
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Report written with information supplied but Pyn Stockman
The Story of The Trees was created by storytelling professional, Pyn Stockman41 . It is a
short film of the storyteller telling the start of a story which can then be used to stimulate
conversation and explore various possible endings. It was created for Secret City Arts
project, Green and Lively and originally designed to engage an adult and family audience.
The piece is currently being used by a primary school and can be adapted for use across
the curriculum. It has been used to inspire visual arts, language, and creative writing. It
also has links to environmental concerns thus making it appealing to schools.
In addition to this, Pyn provides interactive storytelling performances and storytelling
workshops for EYFS, KS1, KS2, and KS3 and for those with Additional Needs. She offers
storytelling workshops for teaching staff, KS4 students and beyond.
She regularly works in a school (although this has been impacted by the COVID
pandemic) with children on the Autism Spectrum and uses story in many ways. The
sessions are not curriculum linked but provide a basis for creative work. Each term, the
class works through a series of tasks and challenges. These centre on a main story that is
then explored in a range of ways leading into a retelling or story making session.
The stories and the workshops are designed to give students an insight into the art and
techniques of oral storytelling and to:
•

encourage purposeful discussion.

•

improve speaking and listening.

•

increase vocabulary.

•

develop confidence and promote collaboration.

•

nurture creative learning.

•

raise enthusiasm for reading, writing or retelling stories.

Storytime with Pauline Godson Oyoo and the Lighthouse Academy
Competencies: Define target groups, needs, and goals, develop, and run applied
storytelling projects

41

Pyn Stockman (2020) Educational – Schools. http://pynstockman.com/educationalschools/
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Pauline Godson Oyoo is a storyteller and English educator based in Spain. She has 18 years
of experience working in schools, libraries, teacher training, the University of Valencia and
the Lighthouse Academy at which she is currently the director. She believes that
Storytelling has all the elements to engage children in an active learning environment. It
has qualitative input which means the children can listen relate the sounds and words
with pictures in the books and gestures of the storyteller, thus understanding words in the
context of the story. Moreover, they become part of the story because they always identify
and see themselves or empathise with a character.
Acknowledging the fact that language acquisition is easier for children, Pauline strives to
make the time she has with her students more meaningful. She uses storytelling to
overcome short attention spans and ensure that the target for each lesson is achieved.
“This approach has been very necessary especially now when attention spans are becoming
scarce due to the evolving technological stimulations children are now getting. Where there
seems to be a need for their brains to be constantly tickled with time wasting and
meaningless information”.
She often uses the relative collective experiences of students as a basis upon which to
construct her stories. These might include the birth of a new member of the family; the
desire for a pet or the disappointment of someone not wanting to be their friend. These
events could then be used in a story that introduces new vocabulary they may be learning
at school or that relates to colours, feelings etc. Lessons about attitude and behaviour can
be presented through a story that teaches morality and right and wrong.
In terms of resources, Pauline uses a large background poster where she works with her
students to produce a colorful backdrop. They then use it to develop various stories during
classes. To assist students with relating spoken words to pictures, she uses large books.
This is particularly useful when working with large groups of students. She also uses
puppets, storyboards and PowerPoints. A selection of resources can be viewed at the
Lighthouse Academy Ontinyent Facebook.
In addition to her in classroom work, she has a YouTube channel called Storytime with
Pauline which she uses to present stories for English Language learning. The stories
available on the channel include: Handa’s Surprise, Dear Zoo, Peace at Last, The Big Wide
Mouthed Frog, and Mum’s New Hat. The telling of these stories includes body movement,
images and expressive facial expression. This resource could potentially be used within a
classroom setting to support a lesson or demonstrate storytelling techniques.
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She has also written books with the Oxford University Press using the CLIL methodology
(content and language integrated learning), New Think Do Learn Arts and Crafts for 5th
and 6th grade both the students and the teacher’s42.
She is currently working on a book called `A different School’ which deals with diversity
and bullying. It is aimed at children learning English as a second language.

42

Godson – Oyoo, P.(date unknown),New Think Do Learn Arts and Crafts for 5th and 6th
grade both the students and the teacher’s: https://www.oxfordclil.es/primary/new-thinkdo-learn-arts-and-crafts/cs
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